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THE SYNERGISTIC CYCLE
OF MICRO-BLENDED LEARNING INCORPORTED
IN RUSSIAN TERTIARY EDUCATION TO GENERATE
MORE INFORMAL LEARNING

Minasyan E.T., Midova V.O.

E-learning with its diverse forms and wide-ranging applications
has gone forward changing globally teaching and learning strategies
in tertiary education. Technology-enhanced learning has progressed
both from enhancements of innovative technologies, amendments in
educational sphere and integration of international designs in learn-
ing environment.

Purpose: The article analyses the interaction of blended learning
models aiming to promote the most effective curriculum design to serve
the learners’ requirements, their life experiences and the opportunities
and limitations of the particular learning setting. The subject of the
study is to get the insight of the newly emerged catchword micro-blend-
ed learning, which is abundantly used in educational sphere with its
interwoven constituent parts.

Methodology: The research is based on empirical studies conduct-
ed by contemporary scholars, comparative analyses of diverse modes
of teaching and learning and practical implications of micro-blended
learning strategies.

Results: The study outcomes imply that technological enhancements
and inconsistencies in scholastic environment dictate the emergence
and evolvement of blended learning styles which pursue the goal to
increase the insufficient language practice through informal self-study.
The authors assume that the synergistic cycle of micro blended learning
applied in the design of in-company produced textbooks suits directly the
requirements of undergraduate and postgraduate learners.
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Practical implications: The research findings can be helpfully applied
in educational sphere for designing and introducing e-learning schemes.

Keywords: micro-blended learning; synergistic cycle; informal learn-
ing; audiovisual hypermedia; web-enhanced syllabus.

CUHEPTETUYECKHM UK
MUKPO-CMEITAHHOT'O OBYYEHMHWS BHEJIPEHHOE
B POCCUMCKOE OBPA3OBAHHE C LIEJbIO
OOPMUPOBAHMSA BOJIEE HE®@OPMAJIBHOI'O OBYYEHUA

Munacan E.T., Muoosa B.O.

Dnexmponnoe obyuenue ¢ e2o pasHooOPA3HLIMU PopMamMu U wil-
POKOMACUWMAOHBIMU NPUTOHCCHUAMU CIMPEMUMETbHO DA36UBAENCS,
MeHsisL MUpOBble cmpamezuu 00y4enus 8 vicuiem oopazosanuu. Texno-
JI02UHeCKU YCOBEPUIEHCTNBOBAHHOE 0DYYEeHUE ABNAEMC YCREeUHbIM KAK
U3-3a COBEPULEHCMBOBAHUSA UHHOBAYUOHHBIX MEXHON02ULL, USMEHEHUL 8
006pazosamenvHoll chepe, max U U3-3a UHMeESPaAyUL MeNCOYHAPOOHBIX
CMaHoapmos 8 y4eOHyr cpeoy.

Lenv. Cmamus nocesaujeHa aHaiu3y 63auMo0etcCmaus CMeuanHbix
Moodenell 0byHeHus, HanpasieHH020 HA NPOOsUdCeHUe Hauboree dppex-
TUBHBIX YUEOHBIX NPOZPAMM C Yebi0 YCOBEPULEHCMBOBAHUSL SHAHUU Vid-
WUXCS, C YYEMOM UX JHCUSHEHHO20 ONbIMA, d MAKI’Ce B03MONCHOCMEN U
ocpanuuenull onpedenenHol mooenu ooyuenust. Ilpeomemom ucciedosarus
ABTIAEMCA O3HAKOMIEHUE C HEOA8HO NOABUBUUUMCA MOOHBIM MEPMUHOM
MUKpO-CcMeuantoe obyyenue, Komopoe uupoko UCnoIb3yemcs 8 oopa-
308amenbHOU chepe emecme co 8CeMu CBOUMU COCABHBIMU YACTIAMU.

Memoo unu memooonozus nposedenus pavomol. Vcciedosanue
OCHOBAHO HA IMAUPUHECKUX UCCTIE008AHUAX COBDEMEHHDBIX YYEHbIX, CPAG-
HUMETbHOM aHAU3E PAZTULHBIX CHOCOO08 00VUEHUsL U HA NPAKIMUYECKUX
NPUMEPAX MUKPO-CMEUARHBIX CIpame2uil 00yueHuUs.

Pesynomamul. Pesynomamoul ucciedosanus noopasymesarom, 4mo
MexHON02UYEeCKUE YCOBEPULEHCTNBOBANUS U NEPEMEHDBL 8 AKAOEeMUYECKOU
cpede OuKmyom nosieieHue U pa3eumue CMeUanHblx cmuiell 00yyenus,
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Komopble npeciedyiom yeib Yeauiums He00CHamouHyio A3bIKO8YI0
NPAKMUKY nocpeocmeom HeghopmaibHo2o odyuenus. Asmopvl npeono-
J1a2aom, 4mo CUHepeeMmuyecKull YUKl MUKPO-CMEULAHHO20 0OYYeHUs,
npumensiembvlil npu paspabomie y4eOHUK08 CO30aHHBIX BHYMPU KOMNA-
HUU, HANPAMYIO OMEeYaom mpedosaHusam cmyOeHmos u acnupaHmos.

Oobnacme npumenenus pe3yibmamos. Pesyismamuol ucciedo8aHull
Mo2ym Oblmb YCHeuHo NPUMEHEHbl 8 00PA308amenbHOl chepe st pas3-
pabomxu u 6HeOpeHUsl Y4eOHbIX NPOSPAMM, HAYENEHHBIX Ha ANeKMPOHHOE
obyuerniue.

Knioueswvie cnoga: mukpo-cmewiannoe obyuenue; Cunepeemuieckul
YUK, HehopmaibHoe 0byyeHUe, ayouo8uU3yaIbHdas eunepmeoud,; 8eo-
PacuuperHas npoepamma.

Introduction

“I am always ready to learn although
1 do not always like being taught.”
Winston Churchill

It is quite apparent and acknowledged that education plays a para-
mount role in society development, nationwide progress and welfare.
Currently the era of development of international economic, scientific
and educational relations has created prerequisites to improve the high-
er educational standards, hence ‘building of new educational environ-
ment for training highly qualified specialists has become an urgent issue
in Russia’ [5, p. 399]. To address this global goal of qualitative student
preparation, the tertiary educational system has to evolve and progress
in three main directions: scientific research, faculty development and
information technologies integration in study programs.

Plekhanov Russian University of Economics (PRUE) was among
the first to integrate multilayer system of specialist preparation in ac-
cordance with Bologna Declaration. At present PRUE is dedicated to
the ambitious goal of preserving and raising its highly ranked position
among top universities worldwide, thus focusing on such constituents
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as world level research development, formation and implementation of
globally competitive education programs, and the scholars’ involvement
in scientific networks worldwide to transfer and contribute knowledge
management. Subsequently higher education witnesses ‘paradigm shift
to students’ self-study training, transfer from the principle of one edu-
cation for a lifetime to lifelong learning throughout a lifetime, freedom
of university choice, academic mobility, education computerization and
usage of new information’ [6, p. 404].

ICT integration in tertiary education
to create micro-learning

To keep pace with evolution in the educational sphere many teachers
now apply Information and Communication Technologies to create or
enhance teaching materials with multimedia formats which prove to be
useful and effective to support learners’ informal and individual learning.
Likewise, the advent of audiovisual hypermedia resources and availabil-
ity of a wide range of portable electronic devices make the task of ed-
ucators fairly easy to implement interactive technology-led learning in
tertiary education. Henceforth, there has emerged a new buzzword mi-
cro-blended learning which we would present as a cycle (Diagram 1) that
integrates four elements — distance learning, mobile learning, e-learning
and traditional classroom learning, so creating a synergy of knowledge
acquisition processes and varied ways to address diverse learning goals
and styles both in institutional and individual learning settings.

It is noteworthy to define each of these terms, to highlight the advan-
tages and see how they are related to each other. Traditional classroom
learning is defined as ‘face-to-face instruction with interaction between
classmates and general education teacher during the learning processes’;
whereas the ‘e-learning, a mode of instruction, which relies on an Inter-
net based program as a medium for instruction, is emerging as a popular
method of instruction and learning at the secondary level’ [2, p. 10]. Thus
the educator’s role in each teaching situation is different; in the former he
acts as an instructor and delivers knowledge in a traditional way, in the
latter setting he acts as a facilitator and helps to reach online resources.
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Diagram 1

Mobile learning is defined by Clark Quinn as ...the intersection of
mobile computing and e-learning: accessible resources wherever you
are, strong search capabilities, rich interaction, powerful support for ef-
fective learning, and performance-based assessment’ [8, p. 126]. There-
fore, mobile learning is completely independent of location and space,
leads easy tracking of information contents, and supports mutual teach-
ing-learning creativity. It covers paramount use of multimedia, instant
communication and unlimited database sharing.

Distance learning means that both educators and learners appear in
different areas and time zones while completing teaching and learning
procedure. The provision of materials and contents are mostly via band-
width connections and communication is also through electronic media
[7, p. 671], which provides the learners larger space for time and loca-
tion flexibility. Moreover, distance learning is beneficial from the point
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of knowledge accessibility, cost-effectiveness and is highly learner-cen-
tered allowing them to develop their own pace of learning.

Consequently, the integration of Information and Communication
Technologies in educational sphere is equally beneficial for educators
and learners as they bring forth new challenges and opportunities to
enhance and supplement the teaching materials, provide learners more
room for autonomy and informal learning, increase the instructional ef-
fectiveness. For instance, educators intend to use more audio-video au-
thentic materials during the teaching process, but in accordance with
current educational changes and emergence of larger multilevel groups,
it is more effective and practical for learners to access these materials
in an informal learning mode. Technology allows students to cover ma-
terials, review and do activities with immediate feedback [10, p. 1458].

In case of e-materials developed by our colleagues we have enhanced
the in-company designed ESP coursebooks by audiovisual and reading
resources (www.britishcouncil, www.ted-ed, www.bbc.videos) with
supportive tasks, tapescripts and direct feedback. As a result, students
can learn individually outside the class, replay or reread the materials
multiple times, complete the tasks in their own pace and join the com-
munity for discussion. As a result, ICT not only diminish the teaching
constraints for material choice and practice, but also simplify curricu-
lum development, enrich the learning environment for both in-classroom
learners and those taking courses virtually. It proves that ‘the advent of
e-learning as part of the collaborative learning paradigm includes Web
2.0 technologies, which are widely used by our students and are now
making their way into the classroom’ [1, p. 210].

Micro-blended learning modes penetrating
into the course designs
Grounded on above analysis we can assume that micro-blended learn-
ing is a synergistic effect of incorporating multimedia technologies, mo-
bile pedagogy, adaptive methodology with diverse teaching strategies and
approaches to create e-textbooks or virtual learning resources. ‘Blended
learning can be defined as a method of teaching that combines the most
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effective face-to-face teaching techniques and online interactive collab-
oration, both constituting a system that functions in constant correlation
and forms a single environment’ [4, p. 285].

So blended learning has become an integral part of higher education, as
it has proven to be an imperative tactic for informal or workplace learning
allowing learners to deal with smaller units, short videos and little number
of activities. Therefore, the designs of course syllabus look diverse and
even narrow profession-led with the integration of creative in-class and
out of class (formal & informal) learning strategies, innovative and mo-
bile technologies. For instance, in case of our tailor-made materials we
have entitled micro learning activities as Digital Learning or Internet Re-
view, hence providing the learners with further instructions to explore the
web-enhanced learning resources which easily fit the needs of all learners.

Let us have a look at the Contents of Unit 1 per textbook (Diagram
2) in order to perceive how synergistic cycle of micro-blended learning
works for higher education in the fames of the presented in-company
produced resources: Guide to Management and English for Business
Communication (PRUE, Moscow, 2017).

Diagram 2
Contents Learning strategies

English for Business Communication  Unit 1
1. Theory: Concepts of competitive markets 1, 3 Traditional classroom learning
2. Case Study: Competition
3. Brainstorming: Video conferencing 2 Distance & classroom learning
4. Internet Review: Why do competitors open
their stores next to one another? 4, 5 Mobile learning, E-learning,
5. Individual Project: Recent perfect competition | Micro learning
market model
6. Written Discourse: Business Presentation
Guide to Management Unit 1
1. MANAGEMENT 1.1-1.2 Traditional classroom
1.1 Reading & Comprehension learning
1.2 Role Play
1.3 Individual Project 1.3 Distance & Mobile learning
1.4 Digital Learning
1.5 Writing Skills 1.4-1.5 E-learning & Micro learning
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The analysis of the above table illustrates how the learning materials
incorporate all learning styles and tactics and so create micro-blended
learning environment being rather challenging and motivating for un-
dergraduates pursuing economic specialization and learning English for
Specific Purposes, or employed learners seeking to improve foreign lan-
guage skills related to their profession in the frames of in-house or on-
line courses. As many educators agree ‘combining online elements with
face-to-face instruction means that learners show better performance than
if they do learning only in a traditional class environment’ [3, p. 189].

The effectiveness and high-level student involvement can be guaranteed
in case the syllabus components are balanced and methodically appropriate
to program educational objectives. In our view the suggested micro-blend-
ed learning model supports the realization of the following goals:

« to develop in learners independent productive learning through

fostering learner autonomy;

« to stimulate constructive and analytical thinking, foster decision

making skill;

« to create optimum conditions for revealing individual potential of

every learner;

« to accumulate language skills, be flexible in choice and mobile

for constant upgrading;

« to improve communicative skills while performing pair or team

projects;

 tosearch and process relevant information by using computer skills;

« to prepare specialists pursuing lifelong self-learning by extensive

practice of information technologies;

« to enhance the efficiency and quality of teaching by expending

the use of information technologies;

« to strengthen interdisciplinary connections and amplify networking.

Conclusion
The core goals of technology-based learning encompass enhanced access
to a wide range of students — undergraduates, post-graduates, employed
adults being able to attend courses partially to get face-to-face learning
experience and be engaged in the entire process in an informal mode. This
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kind of micro-blended learning provides with prospects to improve learn-
ing productivity and effectiveness by using e-learning media and augmen-
tation of self-learning modules. Especially cyberspace is beneficial for
introvert learners who find it appealing and feel more confident to cover
the learning materials isolated at home with their technological device.
Moreover, micro-blended learning strategy is effective and support-
ive to diminish the inconsistencies in language learning process caused
by the shrinkage in tutorial hours in higher institutions, to offer more
informal and student-led learning space. ‘A great variety of tasks in the
online component of the blended course contributes both to elimination
of knowledge gaps and profound material study’ [5, p. 401]. Likewise,
integration of blended learning addresses the following challenges:
« ‘engagement as the main driver of students’ learning that has a
crucial importance in programs where the native language is oth-
er than English’ [9, p. 6886];
« contribution in decreasing academic workload which is cost-ef-
fective and time-saving in the conditions of intensification of the
faculty research involvement;
« transition from traditional reproductive tasks to individualized
learning, featured with high-level of motivation and commitment;
« perpetual increase in professional expertise, as teachers develop
and practice a series of teaching roles: a creator, educator, facili-
tator, mentor, supervisor, instructor and just interlocutor.
Finalizing the above said with the statements by Thornton & Yoong ‘an
important contributor to the success of this technology-enabled approach
to professional learning was the role taken by the blended action learning
facilitator. Two complementary aspects of this role were: enabling learning,
the main focus of which was encouraging participation in online interac-
tions; and acting as a trusted inquisitor, a process involving both support-
ing and challenging participants in their leadership learning’ [11, p. 129].

Micro-blended learning blows a fresh breath of wind onto language
teaching and learning. The research in case assumes that the synergistic
cycle of contemporary learning models is quite timesaving, cost-effec-
tive providing learners with convenience and flexibility. Micro-blended
learning devours an incredible potential in teaching foreign languages of-
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fering an opportunity to integrate innovative and technological advances
of online learning with interaction and participation of the best traditional
practices. Moreover, it fits the capacities and requests of a larger auditori-
um focusing on mostly informal and independent knowledge acquisition.
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