© Russian Journal of Education and Psychology
2020, Volume 11, Number 5 « http://rjep.ru

IMNEJATOI'HYECKHUE
NCCAEJOBAHHUA

EDUCATIONAL AND
PEDAGOGICAL STUDIES

DOI: 10.12731/2658-4034-2020-5-7-18
UDC 372.881.1

COMPARATIVE ANALYSIS OF THE PRECONDITIONS
OF THE FOREIGN LANGUAGE EDUCATION EMERGENCE
IN EUROPE AND ANCIENT RUS (V-XIV CENTURIES)

Braslavskaya E.A.

Purpose. The article examines foreign language education
phenomenon from historical and pedagogical point of view. The subject
of the research is preconditions of the foreign language education
emergence in Europe and Ancient Rus in the V-XIV centuries. The
purpose of the research is to undertake comparative analysis of
the above mentioned phenomenon and to identify similarities and
differences of the European and old Russian approaches to foreign
language teaching.

Materials and methods. The basis of the research is the theoretical
methods (methods of analysis and synthesis, generalization and
systematization, as well as the method of analogy) and methods of
historical science (methods of historical periodization, retrospective
method, historical and logical method).

Results. The results of the study are that the author characterizes
the Middle Ages and the period of Ancient Rus from the point of view
of foreign language education emergence. Christianity, ideas of ancient
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philosophers and teachers, and scholasticism were the key factor that
had a significant impact on foreign language teaching in the Middle
Ages. Medieval foreign language teaching methods did not provide for
in-depth language learning. In Ancient Rus from the X — XI centuries,
palace schools were being opened, where foreign languages were
taught. The main method used for teaching foreign languages to princes
was ‘‘feeding” (“kormil stvo”), and princes inevitably acquired foreign
state culture while studying abroad.

Conclusion. Methods used in Ancient Rus were more fruitful
than those which were used in the Middle Ages. And the method of
language “immersion” affected greatly the subsequent methods of
foreign language teaching in our country, and led to the introduction
of the term “foreign language education” in the Russian Federation
after many centuries.

Keywords: foreign language education, foreign language teaching,
communicative approach; culture; the Middle Ages; Ancient Rus,
Mongol-Tatar Yoke.

CPABHUTEJIbHbII AHAJIN3 OPEAMNOCBLIOK
CTAHOBJIEHUSI HHOSI3LIYUHOT'O OBPA3OBAHMS
B EBPOIIE U JIPEBHEI PYCH (V-XIV BB.)

bpacnaeckaa E.A.

Lenv. Cmamovs nocesaujena uzyyenuro heHomena UHOA3bIYHO20 00-
PAaz06anusl 8 UCMopuKo-nedazocuueckom acnexkme. Ipeomemom ananusa
BLICHIYNAION NPEONOCHLUIKU CINAHOBTIEHUST UHOS3bIYHO20 00PA306aHUSL 8
Eepone u /pesneui Pycu (V-XIV 66.). Asmop cmasum yenvio npogecmu
CPABHUMENLHYIO XAPAKMEPUCTHUKY OAHHO20 (DEHOMEHA U GbIABUMNb CXO-
JicUe U paziuyHble CMOPOHbL CPEOHEBEKOBbIX e6PONEICKUX U OPeGHepYC-
CKUX NOOX0008 K 00YUeHUIO UHOCMPAHHBIM A3bIKAM.

Mamepuanvt u memoowvt. Ocrogy ucciedosanus oopasyom meope-
mudecKue Memoovl (Memoovl AHANU3A U CUHTNE3d, 0000 eHUst U cucme-
Mamu3ayuu, Memoo aHaI02ulL), a MmaKdice Memoosbl UCHMOPUYECKOU Ha-
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VKU (MemoO UCmopuyeckol nepuoou3ayull, pempocneKmueHslli Memoo,
UCOPUKO-TLOUYECKUTL MEMOO).

Pezynvmamot. Pezynomamoi pabomul 3aK104a0Omes 8 mom, 4mo ae-
mop daem xapaxmepucmuxy CpeoHeeKo8bsL i OPEGHEPYCCKO20 NEPUOOA C
MOYKU 3PEHUSL 3APONCOEHUst UHOSZLIYHO20 00pazosarust. B anoxy Cpedne-
BEKOBbsL HA NPEeno0asanue UHOCMPAHHBIX A3bIKOG CYUWECMBEHHO GIUSLIO
XPUCUAHCKOE 8epoyyeHUe U Uoeu aHMUYHbIX PUuiocodhos u nedazozos,
a 3amem cxonacmuka. Cpeoneserkosble Memoobl 00YUeHUst UHOCTPAHHBIM
SA3BIKAM He npedycMampusani 21y60kozo nocpyicenus 6 ssvik. Ha Pycu,
Hayunas ¢ X—XI 66., omKkpwl8anucy 080pyoGbie WKObl, 20e U3YUAIUCH
unocmpannuie a3viku. OCHOBHOU OPMOTL 0OYHeHUsT UHOCHPAHHOMY S3bIKY
KH53€ell ObLIO «KOPMUTLCIMGO», NPU KOMOPOM YUEeHUKU HeU30eHCHO NOCIU-
2anu KyIbmypy UHOA3bIYHO20 20CYOapCmaa.

Buw1600wb1. Memoovl, komopvimu nonrvzoeanucs 8 [peauei Pycu, npu-
Hocunu HoabULe NI0008, YeM me, YUmo UCHOIb308aIUcy 6 3noxy Cpeone-
8eK08bsl. A MEMOO «noepyscenusny 8 A3blkosylo cpedy Ha Pycu nanoicun
OMNEeYamox Ha nocaedyouue Memoovl 0OYYeHUs UHOCTPAHHBIM S3bIKAM
6 Haulell cmpane, 4mo uepes MHO20 8eK08 NPUBEO K PA3BUIMUIO NOHSINUSL
«UHOs3BIUHOE 06pazoeanuey 6 cospementoll Poccuu.

Knrouesvie cnosa: unoszviunoe o6pazosanue; odyyenue uHOCmpan-
HbLM S36IKAM, KOMMYHUKAMUBHAS Memoouka, kyiomypa, Cpedneserkosve;
Hpesnsis Pyco, Moneono-mamapckoe ueo.

Introduction

Foreign language education as a social and pedagogical phenome-
non has come a long way in its formation and development. Knowledge
of foreign languages has been valued throughout time, since antiquity
to the present. However, foreign language teaching set different goals
in various epochs. Nevertheless, the result should have been the same:
such level of foreign language proficiency that a person can understand
foreign language speech, as well as communicate, read and write in for-
eign language.

At the same time, scientists have begun thinking that the notion “for-
eign language teaching” is incorrect. Thus, Russian scientist E.I. Passov

9



© Russian Journal of Education and Psychology
2020, Tom 11, Ne 5 « http://rjep.ru

coined the term “foreign language education” in the ‘90s of the XX centu-
ry. The researcher believed that the content of education was the culture,
and if any education serves for transmission of the culture, then a foreign
language education serves for transmission of the foreign language cul-
ture [6, p. 22-23]. Consequently, E.I. Passov clearly illustrates that ed-
ucational purposes are in the first place and only then the teaching ones.

However, M.N. Vetchinova analyzed the work of H.F. Nédler, the re-
searcher of European methods of foreign language teaching, and drew
our attention to the fact that Karl Mager suggested in the ‘40s of the XIX
century that “the very term “language teaching” is not only imprecise,
but it is also harmful”. Thus, we can see that European scientists realized
much earlier that the notion “foreign language teaching” was incorrect.
Nevertheless, as we noted above, the very term “foreign language edu-
cation” was coined in Russia, but in the XX century [1, p. 23].

However, the phenomenon of foreign language education in differ-
ent historical epochs, as well as in different countries, is known to have
meant different things. Russia and European countries are in the focal
point of our research due to their close geographical proximity, which
undoubtedly had its impact on the development of educational trends in
our state at the dawn of its formation.

Consequently, the purpose of the research is as follows: to conduct
comparative analysis of the preconditions of the foreign language educa-
tion emergence in Europe and Ancient Rus in the X — XIV centuries and
to identify similarities and differences of the European and old Russian
approaches to foreign language teaching.

Materials and Methods

Our research is based on the program of communicative foreign lan-
guage education developed by E.I. Passov in 2000. The researcher believed
that it was necessary to change “foreign language teaching” for “foreign
language education”. The scientist drew our attention to the fact that when
we say that we teach, we mean “communication of knowledge and skills
development”. What do we teach? We teach language, therefore, words,
grammar, ways of expressing thoughts, etc. [6, p. 20]. However, E.I. Pass-
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ov supposed that the purpose of education was the development of the
student’s personality: development of person’s spiritual power, evolving
capacities, education of a moral, responsible and socially-attuned person.
The content of education is the culture, and foreign language education
serves for transmission of the foreign language culture [6, p. 22-23].

Consequently, foreign language education in our research is supposed
to be a holistic pedagogical process of teaching, educating and compre-
hensive developing of the student’s personality with the help of a foreign
language, which should be learnt together with the foreign and native
culture. This process should be resulted in the formation of a linguistic
persona with developed cross-cultural competence, who possesses a high
level of cross-cultural communication skills.

We used both theoretical methods and methods of historical science
in our research.

The first group of methods (theoretical ones) includes such methods
as: analysis and synthesis, generalization and systematization, as well as
the method of analogy. They provided an opportunity for the phenome-
non of foreign language education to be addressed from various angles,
as well as to systematize, structure and determine the patterns of the of
the foreign language teaching developing in various epochs and in dif-
ferent European countries and Ancient Rus. Then they give us an op-
portunity to compare these approaches of foreign language teaching, as
well as to compare their similarities and differences.

Since our research is of historical and pedagogical nature, the meth-
ods of historical science were also used.

Thus, we used the method of historical periodization, which gave us
the opportunity to define the time frame of our research. It should be
noted that the period we have chosen is V-XIV centuries, which corre-
sponds to the time frame for the Middle Ages in Europe, while the his-
torical period of Ancient Rus is the end of the IX — the beginning of the
XIII centuries. Nevertheless, we suppose it would be wrong to examine
medieval period from the IX century, since important historical events
that influenced the emergence of foreign language education in medie-
val European civilization won’t be taken into account.
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Therefore, we decided to examine a longer period of time, as it would
help us to get a comprehensive overall picture of the process of foreign
language education emergence and development in medieval Europe
and Ancient Rus.

Another method that we used in our research was a retrospective
one. It provided an opportunity to get a holistic vision of the researched
historical and pedagogical phenomenon within the defined time frame.

The last method that we used in our research was the historical and
logical method. It helped us to view the phenomenon of foreign language
education which is not taken for granted, but as a process that has its
own history of emergence and development in the historical period we
have identified.

Results and Discussions

The first period of the Middle Ages is referred to as the early Middle
Ages (late V — mid XI centuries). E.G. Trunova notes that Christianity
“was a key factor that had a significant impact on all medieval public in-
stitutions, as well as on education” [12, p. 234]. P.N. Rez’ko also writes
in his monograph that the ancient education system had a great influ-
ence on the formation of a new medieval educational system, using the
ideas of ancient philosophers and teachers, which did not run counter to
Christianity [9, p. 8]. Thus, we can see that the early medieval education-
al system was being formed under religious auspices, which undoubt-
edly influenced the nature of the pedagogical approaches of that time.

It should be noted that religiosity also left a large imprint on the for-
eign languages teaching, since, as noted by E.N. Solovova and E.A. Pore-
chenkova, the Holy Scripture was central to the education in humanities
and, accordingly, preference was given to the Latin language [11, p. 9].
Although Latin was a dominant language, the Greek language held its
ground in the early Middle Ages, as it was necessary to study the phil-
osophical ancient heritage.

D.S. Komarov and V.N. Rannikh believe that the basis of foreign lan-
guage teaching was established precisely during the Carolingian Renais-
sance. Also, these researchers draw our attention to Fulbert of Chartres
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as to the father of humanitarian knowledge. He was the first person to
realize that language teaching is meaningless without teaching history
and culture of the country, which language is taught [8, p. 84]. Howev-
er, A.A. Myasnikov emphasizes that the predominant method of foreign
language teaching in early medieval Europe was still grammar-transla-
tion method, which did not provide for in-depth language learning, as
Fulbert Chartres suggested [5, p. 126].

Thus, we can observe some shifts towards foreign language educa-
tion in the Early Middle Ages, but they continued to be unsystematized
and did not lead to the emerging of trends in foreign language teaching
along with the culture of the people, who speak the language taught.

The next period of the Middle Ages is the High Middle Ages (mid
XI — late XIV centuries), which is associated with religious philoso-
phy — scholasticism based on Aristotle’s Logic and theology. The main
method of foreign language teaching in grammar schools at that time
was synthetic method, the basis of which was teaching grammar. But the
phonetic aspect of the language wasn’t taken into account, and teaching
vocabulary was unsystematized.

We suggest that this was due to the fact that Latin was a dead lan-
guage and was not used as a language of oral communication, but only
as a language of written communication. Nevertheless, D.S. Komarov
and V.N. Rannikh draw our attention to the philologist Vincent de Beau-
vais, who proposed to “plunge into the language structure” in order to
realize the most difficult moments in foreign language acquisition [4,
p. 14]. However, as in the Early Middle Ages, such thoughts were rare
and had no any government support.

Having analyzed the process of foreign language teaching in medie-
val Europe, we would like to move on to the process of foreign language
teaching in Ancient Rus.

Thus, the first mentions of foreign language teaching in Ancient Rus
refer to the X—XI centuries. E.V. Voevoda notes that in 988 Vladimir the
Great opened a “court school for children of military retainers, boyars,
city’s nobility,” where Latin was taught along with other subjects. Yaro-
slav the Wise (978-1054) “opened a palace school for training translators
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and interpreters at the St. Sophia Cathedral,” and the prince himself had
a good command of five languages [2, p. 73—74]. Having analyzed infor-
mation about the methods of foreign languages teaching in Rus, A.Yu.
Ryakhovskaya concluded that the main method used for teaching for-
eign languages to princes was “feeding” (“kormil’stvo”). The children
of princes were given to be raised in another princely or royal family
from another state. But foreign languages were also taught by means of
“reading aloud, rewriting and memorizing texts” [ 10, p. 147]. Children of
princes inevitably acquired foreign state culture while studying abroad.
It should be reminded that transmission of the foreign language culture
is the purpose of foreign language education according to E.I. Passov
[6, p. 24]. Consequently, we see that preconditions of the foreign lan-
guage education emergence in modern Russia were created in the early
days of the Russian state.

If we go back in history of Ancient Rus in the middle of the XI — the
end of the XIV centuries, we will find that our country had been un-
dergoing fundamental changes since the XIII century. Moreover, these
changes were negative for Ancient Rus and were tired with the invasion
of the Mongol-Tatar Yoke (Igo). Thus, we can divide this period (mid
XI — late XIV centuries) into two stages: before the invasion and after
the invasion of the Mongol-Tatar Yoke (Igo).

The first period for Rus in terms of foreign language teaching was
quite fruitful. E. V. Voevoda notes that up to the XIII century, princes
from foreign countries together with the children of princes of Rus stud-
ied in the palace school, where foreign languages were taught. Thus,
Vsevolod, the son of Yaroslav, knew five foreign languages [2, p. 74].

S.I. Prokop’eva draws our attention to the fact that a major center of
education in the XII century was the city of Vladimir, where a school
similar to universities in Europe was built. Not only Russian teachers
gave lessons in this school, but also those invited from abroad, in par-
ticular from Byzantium [7, p. 178]. Another significant center of educa-
tion is mentioned by E.V. Voevoda. It was the city of Smolensk, where
a Latin language school was opened [2, p. 74]. In addition, churchmen
also knew foreign languages [7, p. 178].

— 14—
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The situation changed, when Mongol-Tatar Yoke (Igo) invaded An-
cient Rus. It led to the decline in development rates of the Russian state,
since educational centers and libraries were shut down. As a result, the
number of people who knew foreign languages declined significantly.
This resulted in lack of people capable of negotiating in foreign languag-
es, when the Russian state began to carry on active diplomatic activity
from the XV century. Moreover, the princes at that time not only did not
speak foreign languages, but some of them even did not know how to
write in their mother tongue [3, p. 17].

Conclusion

Thus, having analyzed the Middle Ages from the point of view of foreign
language teaching, we can conclude that the main methods used were the
grammar-translation and synthetic ones, which did not provide for in-depth
language learning. While there were much more effective set of methods
for foreign language teaching in Ancient Rus: grammar-translation and nat-
ural one, combination of which was more fruitful. Such approach was due
mainly to the active development of political and trade relations between
Ancient Rus and Byzantium and many other countries of the East and West.

However, the invasion of Batu Khan of the XIII century led to some
setbacks of Rus in its development, especially in the sphere of education,
including foreign language teaching. Subsequently, foreign languages
were not paid due attention for almost two centuries. It resulted in a lack
of interpreters and translators who could have helped in the diplomatic
affairs of the Russian state.

Nevertheless, we believe that it was the method of language “immer-
sion” that affected the subsequent methods of foreign languages teaching
in our country, and, after all, led to the introduction of the term “foreign
language education” in the Russian Federation after many centuries.
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